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OVERVIEW OF CONTENT

1. Table of VM Contents: This list details the specific VM resources that apply to Video 
Modeling.

2. What is VM: A quick summary of salient features of Video Modeling, including what it is, 
who it can be used with, what skills it has been used with, and settings for instruction.

3. Evidence-base: The evidence-base details the National Clearinghouse on Autism Evidence 
and Practice (NCAEP) criteria for inclusion as an evidence-based practice and the specific 
studies that meet the criteria for Video Modeling.

4. Planning Checklist: This checklist details the steps for planning for Video Modeling, 
including what prerequisite learning of practices are needed, collecting baseline data of the 
interfering behavior if needed, and what materials/resources are needed.

5. Other Resources: Other resources may include decision trees, checklists, and/or template 
forms that will support the use of Video Modeling.

6. Step-by-Step Guide: Use this guide as an outline for how to plan for, use, and monitor 
Video Modeling. Each step includes a brief description as a helpful reminder while learning 
the process.

7. Implementation Checklist: Use this checklist to determine if Video Modeling are being 
implemented as intended.

8. Monitoring Progress Checklist: Use this form as a method for collecting and analyzing 
data to determine if the learner on the spectrum is making progress towards the interfering 
behavior.

9. Tip Sheet for Professionals: Use this tip sheet, intended for professionals working with 
learners on the spectrum, as a supplemental resource to help provide basic information 
about Video Modeling.

10. Parent Guide: Use this guide intended for parents or family members of learners on the 
spectrum to help them understand basic information about Video Modeling and how it is 
being used with their child.

11. Additional Resources: This list provides additional information for learning more about 
Video Modeling as well as resources.

12. CEC Standards: This list details the specific CEC standards that apply to Video Modeling.
13. Glossary: This glossary contains key terms that apply specifically to Video Modeling.
14. References: This list details the specific references used for developing this VM module in 

numerical order.
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VIDEO MODELING

WHAT IS VM?
Video modeling is a video-recorded demonstration of the targeted behavior or skill shown to the 
learner to assist learning in or engaging in a desired behavior or skill. Video Modeling is most 
effective when it is used with the evidence-based practices of prompting and reinforcement.

EVIDENCE-BASE:
Based upon the 2020 systematic review conducted by the National Clearinghouse on Autism 
Evidence and Practice (NCAEP), Video Modeling is a focused intervention that meets the 
evidence-based practice criteria with 95 single case design and 2 group design studies. Video 
Modeling has been effective for early intervention (0-2 years), preschoolers (3-5 years), 
elementary school learners (6-11 years), middle school learners (12-14 years), high schoolers (15-
18 years), and young adults (19-22 years) on the spectrum. Studies included the 2020 EBP report  
(Steinbrenner et al., 2020) detail how Video Modeling can be used to effectively address the 
following outcomes for a target goal/behavior/skill: academic/pre-academic, adaptive/self-help, 
behavior, cognitive, communication, joint attention, motor, play, school readiness, social, and 
vocational. 

HOW IS VM BEING USED?
Video Modeling can be used by a variety of professionals, including teachers, special educators, 
therapists, paraprofessionals, and early interventionists in educational and community-based 
environments. Parents and family members also can use Video Modeling in the home.

Suggested Citation:
Cox, A., & AFIRM Team. (2025). Video Modeling, Updated. The University of North 
Carolina at Chapel Hill, Frank Porter Graham Child Development Institute, Autism 
Focused Intervention Resources and Modules. https://afirm.fpg.unc.edu 
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EVIDENCE-BASE

The National Clearinghouse on Autism Evidence and Practice has adopted the following criteria 
to determine if a practice is evidence-based. The 2020 EBP report (Steinbrenner et al., 2020) 
provides more information about the systematic review process.

Efficacy must be established through high-quality, peer-reviewed research in scientific journals 
using:

• At least 2 randomized or quasi-experimental group design studies, or
• At least 5 single subject/case design studies, or a
• Combination of evidence of 1 randomized or quasi-experimental group design study and 

3 single subject/case design studies

OVERVIEW:
Based upon the 2020 systematic review conducted by the National Clearinghouse on Autism 
Evidence and Practice (NCAEP), Video Modeling is a focused intervention that meets the 
evidence-based practice criteria with 95 single case design and 2 group design studies. Video 
Modeling has been effective for early intervention (0-2 years), preschoolers (3-5 years), 
elementary school learners (6-11 years), middle school learners (12-14 years), high schoolers (15-
18 years), and young adults (19-22 years) on the spectrum. Studies included the 2020 EBP report  
(Steinbrenner et al., 2020) detail how Video Modeling can be used to effectively address the 
following outcomes for a target goal/behavior/skill: academic/pre-academic, adaptive/self-help, 
behavior, cognitive, communication, joint attention, motor, play, school readiness, social, and 
vocational. 

In the table below, the instructional outcomes identified by the evidence base are shown by age 
of participants.
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0-2 Yes Yes Yes

3-5 Yes Yes Yes Yes Yes Yes Yes Yes Yes

6-11 Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes

12-14 Yes Yes Yes Yes Yes Yes Yes Yes

15-18 Yes Yes Yes Yes Yes Yes Yes

19-22 Yes Yes Yes Yes Yes
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EARLY INTERVENTION (0-2 YEARS):
* Cardon, T. A. (2012). Teaching caregivers to implement video modeling imitation training via iPad for their 

children with autism. Research in Autism Spectrum Disorders, 6(4), 1389-1400. 
https://doi.org/10.1016/j.rasd.2012.06.002

* Gutierrez, A., Bennett, K. D., McDowell, L. S., Cramer, E. D., & Crocco, C. (2016). Comparison of video 
prompting with and without voice-over narration: A replication with young children with autism. 
Behavioral Interventions, 31(4), 377-389. https://doi.org/10.1002/bin.1456

* Hine, J. F., & Wolery, M. (2006). Using point-of-view video modeling to teach play to preschoolers with autism. 
Topics in Early Childhood Special Education, 26(2), 83-93. https://doi.org/10.1177/02711214060260020301

* Taylor, B. A., Levin, L., & Jasper, S. (1999). Increasing play-related statements in children with autism toward their 
siblings: Effects of video modeling. Journal of Developmental and Physical Disabilities, 11(3), 253-264. 
https://doi.org/10.1023/A:1021800716392

* Wang, H. T. (2017). Utilizing primary tier intervention to enhance reciprocal turn-taking of children with 
autism in Taiwan. Education and Training in Autism Developmental Disabilities, 52(1), 64-76.

PRESCHOOL (3-5 YEARS):
* Akmanoglu, N. (2015). Effectiveness of teaching naming facial expression to children with autism via video 

modeling. Educational Sciences: Theory & Practice, 15(2), 519-537. 
https://doi.org/10.12738/estp.2015.2.2603

Apple, A. L., Billingsley, F., Schwartz, I. S., & Carr, E. G. (2005). Effects of video modeling alone and with self-
management on compliment-giving behaviors of children with high-functioning ASD. Journal of Positive 
Behavior Interventions, 7(1), 33-46. https://doi.org/10.1177/10983007050070010401

* Besler, F., & Kurt, O. (2016). Effectiveness of video modeling provided by mothers in teaching play skills to 
children with autism. Education Sciences: Theory and Practice, 16(1), 209-230. 
https://doi.org/10.12738/estp.2016.1.0273

* Boudreau, J., & Harvey, M. T. (2013). Increasing recreational initiations for children who have ASD using 
video self modeling. Education & Treatment of Children, 36(1), 49-60. 
https://doi.org/10.1353/etc.2013.0006

Buggey, T., Hoomes, G., Sherberger, M. E., & Williams, S. (2011). Facilitating social initiations of preschoolers with 
autism spectrum disorders using video self-modeling. Focus on Autism and Other Developmental Disabilities, 
26(1), 25-36. https://doi.org/10.1177/1088357609344430

* Cardon, T. A. (2012). Teaching caregivers to implement video modeling imitation training via iPad for their 
children with autism. Research in Autism Spectrum Disorders, 6(4), 1389-1400. 
https://doi.org/10.1016/j.rasd.2012.06.002

Cihak, D. F., Smith, C. C., Cornett, A., & Coleman, M. B. (2012). The use of video modeling with the picture 
exchange communication system to increase independent communicative initiations in preschoolers 
with autism and developmental delays. Focus on Autism and Other Developmental Disabilities, 27(1), 
43901. https://doi.org/10.1177/1088357611428426

D'Ateno, P., Mangiapanello, K., & Taylor, B. A. (2003). Using video modeling to teach complex play sequences to a 
preschooler with autism. Journal of Positive Behavior Interventions, 5(1), 5-11. 
https://doi.org/10.1177/10983007030050010801

* Ergenekon, Y., Tekin-Iftar, E., Kapan, A., & Akmanoglu, N. (2014). Comparison of video and live modeling in 
teaching response chains to children with autism. Education and Training in Autism and Developmental 
Disabilities, 49(2), 200-213.

* Genc-Tosun, D., & Kurt, O. (2017). Effects of video modeling on the instructional efficiency of simultaneous 
prompting among preschoolers with autism spectrum disorder. Education and Training in Autism and 
Developmental Disabilities, 52(3), 291-304.

* Gutierrez, A., Bennett, K. D., McDowell, L. S., Cramer, E. D., & Crocco, C. (2016). Comparison of video 
prompting with and without voice-over narration: A replication with young children with autism. 
Behavioral Interventions, 31(4), 377-389. https://doi.org/10.1002/bin.1456

* Hine, J. F., & Wolery, M. (2006). Using point-of-view video modeling to teach play to preschoolers with autism. Topics 
in Early Childhood Special Education, 26(2), 83-93. https://doi.org/10.1177/02711214060260020301
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Jowett, E. L., Moore, D. W., & Anderson, A. (2012). Using an iPad-based video modelling package to teach 
numeracy skills to a child with an autism spectrum disorder. Developmental Neurorehabilitation, 15(4), 
304-12. https://doi.org/10.3109/17518423.2012.682168

* Jung, S., & Sainato, D. M. (2015). Teaching games to young children with autism spectrum disorder using 
special interests and video modelling. Journal of Intellectual and Developmental Disability, 40(2), 198-
212. https://doi.org/10.3109/13668250.2015.1027674

Kleeberger, V., & Mirenda, P. (2010). Teaching generalized imitation skills to a preschooler with autism using video 
modeling. Journal of Positive Behavior Interventions, 12(2), 116-127. 
https://doi.org/10.1177/1098300708329279

* Kroeger, K. A., Schultz, J. R., & Newsom, C. (2007). A comparison of two group-delivered social skills programs for 
young children with autism. Journal of Autism and Developmental Disorders, 37(5), 808-817. 
https://doi.org/10.1007/s10803-006-0207-x

Lee, S. Y., Lo, Y. Y., & Lo, Y. F. (2017). Teaching functional play skills to a young child with autism spectrum 
disorder through video self-modeling. Journal of Autism and Developmental Disorders, 47(8), 2295-
2306. https://doi.org/10.1007/s10803-017-3147-8

* MacManus, C., MacDonald, R., & Ahearn, W. H. (2015). Teaching and generalizing pretend play in children 
with autism using video modeling and matrix training. Behavioral Interventions, 30(3), 191-218. 
https://doi.org/10.1002/bin.1406

Maione, L., & Mirenda, P. (2006). Effects of video modeling and video feedback on peer-directed social language skills 
of a child with autism. Journal of Positive Behavior Interventions, 8(2), 106-118. 
https://doi.org/10.1177/10983007060080020201

* Marcus, A., & Wilder, D. A. (2009). A comparison of peer video modeling and self video modeling to teach textual 
responses in children with autism. Journal of Applied Behavior Analysis, 42(2), 335-341. 
https://doi.org/10.1901/jaba.2009.42-335

* Miltenberger, C. A., & Charlop, M. H. (2015). The comparative effectiveness of portable video modeling vs. 
traditional video modeling interventions with children with autism spectrum disorders. Journal of 
Developmental and Physical Disabilities, 27(3), 341-358. https://doi.org/10.1007/s10882-014-9416-y

Moore, D. W., Anderson, A., Treccase, F., Deppeler, J., Furlonger, B., & Didden, R. (2013). A video-based 
package to teach a child with autism spectrum disorder to write her name. Journal of Developmental 
and Physical Disabilities, 25(5), 493-503. https://doi.org/10.1007/s10882-012-9325-x

* Plavnick, J. B., & Ferreri, S. J. (2011). Establishing verbal repertoires in children with autism using function-based 
video modeling. Journal of Applied Behavior Analysis, 44(4), 747-766. https://doi.org/10.1901/jaba.2011.44-747

* Plavnick, J. B., & Ferreri, S. J. (2012). Collateral effects of mand training for children with autism. Research in 
Autism Spectrum Disorders, 6(4), 1366-1376. https://doi.org/10.1016/j.rasd.2012.05.008

* Plavnick, J. B., MacFarland, M. C., & Ferreri, S. J. (2015). Variability in the effectiveness of a video modeling 
intervention package for children with autism. Journal of Positive Behavior Interventions, 17(2), 105-
115. https://doi.org/10.1177/1098300714548798

* Reeve, S. A., Reeve, K. F., Townsend, D. B., & Poulson, C. L. (2007). Establishing a generalized repertoire of helping 
behavior in children with autism. Journal of Applied Behavior Analysis, 40(1), 123-136. 
https://doi.org/10.1901/jaba.2007.11-05

* Sani-Bozkurt, S., & Ozen, A. (2015). Effectiveness and efficiency of peer and adult models used in video 
modeling in teaching pretend play skills to children with autism spectrum disorder. Education and 
Training in Autism and Developmental Disabilities, 50(1), 71-83.

* Schreibman, L., Whalen, C., & Stahmer, A. C. (2000). The use of video priming to reduce disruptive transition 
behavior in children with autism. Journal of Positive Behavior Interventions, 2(1), 43901. 
https://doi.org/10.1177/109830070000200102

* Sherer, M., Pierce, K. L., Paredes, S., Kisacky, K. L., Ingersoll, B., & Schreibman, L. (2001). Enhancing conversation 
skills in children with autism via video technology: Which is better, “self” or “other” as a model? Behavior 
Modification, 25(1), 140-158. https://doi.org/10.1177/0145445501251008

Shrestha, A., Anderson, A., & Moore, D. W. (2013). Using point-of-view video modeling and forward chaining 
to teach a functional self-help skill to a child with autism. Journal of Behavioral Education, 22(2), 157-
167. https://doi.org/10.1007/s10864-012-9165-x

* Taylor, B. A., Levin, L., & Jasper, S. (1999). Increasing play-related statements in children with autism toward their 
siblings: Effects of video modeling. Journal of Developmental and Physical Disabilities, 11(3), 253-264. 
https://doi.org/10.1023/A:1021800716392
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* Wang, H. T. (2017). Utilizing primary tier intervention to enhance reciprocal turn-taking of children with 
autism in Taiwan. Education and Training in Autism Developmental Disabilities, 52(1), 64-76.

* Wert, B. Y., & Neisworth, J. T. (2003). Effects of video self-modeling on spontaneous requesting in children with 
autism. Journal of Positive Behavior Interventions, 5(1), 30-34. https://doi.org/10.1177/10983007030050010501

* Yakubova, G., Hughes, E. M., & Shinaberry, M. (2016). Learning with technology: Video modeling with 
concrete-representational-abstract sequencing for students with autism spectrum disorder. Journal 
of Autism and Developmental Disorders, 46(7), 2349-62. https://doi.org/10.1007/s10803-016-2768-7

ELEMENTARY SCHOOL (6-11 YEARS):
* Akmanoglu, N. (2015). Effectiveness of teaching naming facial expression to children with autism via video 

modeling. Educational Sciences: Theory & Practice, 15(2), 519-537. 
https://doi.org/10.12738/estp.2015.2.2603

Akmanoglu, N., & Tekin-Iftar, E. (2011). Teaching children with autism how to respond to the lures of strangers. 
Autism, 15(2), 205-222. https://doi.org/10.1177/1362361309352180

* Bennett, K. D., Crocco, C., Loughrey, T. O., & McDowell, L. S. (2017). Effects of video prompting without 
voice-over narration among students with autism spectrum disorder. Behavioral Development 
Bulletin, 22(1), 147-158. https://doi.org/10.1037/bdb0000058

* Besler, F., & Kurt, O. (2016). Effectiveness of video modeling provided by mothers in teaching play skills to 
children with autism. Education Sciences: Theory and Practice, 16(1), 209-230. 
https://doi.org/10.12738/estp.2016.1.0273

* Boudreau, J., & Harvey, M. T. (2013). Increasing recreational initiations for children who have ASD using 
video self modeling. Education & Treatment of Children, 36(1), 49-60. 
https://doi.org/10.1353/etc.2013.0006

Buggey, T., Toombs, K., Gardener, P., & Cervetti, M. (1999). Training responding behaviors in students with autism 
using videotaped self-modeling. Journal of Positive Behavior Interventions, 1(4), 205-214. 
https://doi.org/10.1177/109830079900100403

* Cannella-Malone, H. I., Fleming, C., Chung, Y. C., Wheeler, G. M., Basbagill, A. R., & Singh, A. H. (2011). Teaching daily 
living skills to seven individuals with severe intellectual disabilities: A comparison of video prompting to video 
modeling. Journal of Positive Behavior Interventions, 13(3), 144-153. 
https://doi.org/10.1177/1098300710366593

Charlop-Christy, M. H., & Daneshvar, S. (2003). Using video modeling to teach perspective taking to children with 
autism. Journal of Positive Behavior Interventions, 5(1), 21-21. https://doi.org/10.1177/10983007030050010101

Charlop-Christy, M. H., Le, L., & Freeman, K. A. (2000). A comparison of video modeling with in vivo modeling for 
teaching children with autism. Journal of Autism and Developmental Disorders, 30(6), 537-552. 
https://doi.org/10.1023/A:1005635326276

Charlop, M. H., Dennis, B., Carpenter, M. H., & Greenberg, A. L. (2010). Teaching socially expressive behaviors to 
children with autism through video modeling. Education and Treatment of Children, 33(3), 371-393. 
https://doi.org/10.1353/etc.0.0104

* Cihak, D. F. (2011). Comparing pictorial and video modeling activity schedules during transitions for students with 
autism spectrum disorders. Research in Autism Spectrum Disorders, 5(1), 433-441. 
https://doi.org/10.1016/j.rasd.2010.06.006

Cihak, D., Fahrenkrog, C., Ayres, K. M., & Smith, C. (2010). The use of video modeling via a video iPod and a system of 
least prompts to improve transitional behaviors for students with autism spectrum disorders in the general 
education classroom. Journal of Positive Behavior Interventions, 12(2), 103-115. 
https://doi.org/10.1177/1098300709332346

Coyle, C., & Cole, P. (2004). A videotaped self-modelling and self-monitoring treatment program to decrease off-task 
behaviour in children with autism. Journal of Intellectual and Developmental Disability, 29(1), 3-15. 
https://doi.org/10.1080/08927020410001662642

* Ergenekon, Y., Tekin-Iftar, E., Kapan, A., & Akmanoglu, N. (2014). Comparison of video and live modeling in 
teaching response chains to children with autism. Education and Training in Autism and Developmental 
Disabilities, 49(2), 200-213.

* Genc-Tosun, D., & Kurt, O. (2017). Effects of video modeling on the instructional efficiency of simultaneous 
prompting among preschoolers with autism spectrum disorder. Education and Training in Autism and 
Developmental Disabilities, 52(3), 291-304.
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Grosberg, D., & Charlop, M. (2014). Teaching persistence in social initiation bids to children with autism 
through a portable video modeling intervention (PVMI). Journal of Developmental and Physical 
Disabilities, 26(5), 527-541. https://doi.org/10.1007/s10882-013-9362-0

* Haring, T. G., Breen, C. G., Weiner, J., Kennedy, C. H., & Bednersh, F. (1995). Using videotape modeling to facilitate 
generalized purchasing skills. Journal of Behavioral Education, 5(1), 29-53. https://doi.org/10.1007/BF02110213

Harris, G. M., Little, S. G., & Akin-Little, A. (2017). Video self-modelling as an intervention for remediating 
dysgraphia in children with autism spectrum disorders. Australian Journal of Learning Difficulties, 
22(2), 153-170. https://doi.org/10.1080/19404158.2017.1397525

* Jung, S., & Sainato, D. M. (2015). Teaching games to young children with autism spectrum disorder using 
special interests and video modelling. Journal of Intellectual and Developmental Disability, 40(2), 198-
212. https://doi.org/10.3109/13668250.2015.1027674

Kim, S. (2016). Use of video modeling to teach developmentally appropriate play with Korean American 
children with Autism. Research & Practice for Persons with Severe Disabilities, 41(3), 158-172. 
https://doi.org/10.1177/1540796916658015

* Kroeger, K. A., Schultz, J. R., & Newsom, C. (2007). A comparison of two group-delivered social skills programs for 
young children with autism. Journal of Autism and Developmental Disorders, 37(5), 808-817. 
https://doi.org/10.1007/s10803-006-0207-x

* LeBlanc, L. A., Coates, A. M., Daneshvar, S., Charlop-Christy, M. H., Morris, C., & Lancaster, B. M. (2003). Using video 
modeling and reinforcement to teach perspective-taking skills to children with autism. Journal of Applied 
Behavior Analysis, 36(2), 253-257. https://doi.org/10.1901/jaba.2003.36-253

* Ledbetter-Cho, K., Lang, R., Davenport, K., Moore, M., Lee, A., O'Reilly, M., Watkins, L., & Falcomata, T. 
(2016). Behavioral skills training to improve the abduction-prevention skills of children with Autism. 
Behavior Analysis in Practice, 9(3), 266-70. https://doi.org/10.1007/s40617-016-0128-x

Ledbetter-Cho, K., Lang, R., Moore, M., Davenport, K., Murphy, C., Lee, A., O'Reilly, M., & Watkins, L. (2017). 
Effects of video-enhanced activity schedules on academic skills and collateral behaviors in children 
with autism. International Journal of Developmental Disabilities, 63(4), 228-237. 
https://doi.org/10.1080/20473869.2017.1290022

Liu, Y., Moore, D. W., & Anderson, A. (2015). Improving social skills in a child with autism spectrum disorder 
through self-management training. Behaviour Change, 32(4), 273-284. 
https://doi.org/10.1017/bec.2015.14

* MacManus, C., MacDonald, R., & Ahearn, W. H. (2015). Teaching and generalizing pretend play in children 
with autism using video modeling and matrix training. Behavioral Interventions, 30(3), 191-218. 
https://doi.org/10.1002/bin.1406
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Marzullo-Kerth, D., Reeve, S. A., Reeve, K. F., & Townsend, D. B. (2011). Using multiple-exemplar training to teach a 
generalized repertoire of sharing to children with autism. Journal of Applied Behavior Analysis, 44(2), 279-294. 
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* Miltenberger, C. A., & Charlop, M. H. (2015). The comparative effectiveness of portable video modeling vs. 
traditional video modeling interventions with children with autism spectrum disorders. Journal of 
Developmental and Physical Disabilities, 27(3), 341-358. https://doi.org/10.1007/s10882-014-9416-y
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* Nikopoulos, C. K., & Keenan, M. (2003). Promoting social initiation in children with autism using video modeling. 
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Nikopoulos, C. K., & Keenan, M. (2007). Using video modeling to teach complex social sequences to children with 
autism. Journal of Autism and Developmental Disorders, 37(4), 678-693. https://doi.org/10.1007/s10803-006-
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115. https://doi.org/10.1177/1098300714548798

Rayner, C. (2011). Teaching students with autism to tie a shoelace knot using video prompting and backward 
chaining. Developmental Neurorehabilitation, 14(6), 339-347. https://doi.org/10.3109/17518423.2011.606508
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* Burton, C. E., Anderson, D. H., Prater, M. A., & Dyches, T. T. (2013). Video self-modeling on an iPad to teach 
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Hayes, G. R., Custodio, V. E., Haimson, O. L., Nguyen, K., Ringland, K. E., Ulgado, R. R., Waterhouse, A., & 
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video modeling, video prompting, and video modeling on task completion by young adults with 
moderate intellectual disability. Education and Training in Autism and Developmental Disabilities, 49(4), 
491-504.
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Behavioral Interventions, 18(2), 87-108. https://doi.org/10.1002/bin.129

* Plavnick, J. B., Kaid, T., & MacFarland, M. C. (2015). Effects of a school-based social skills training program 
for adolescents with autism spectrum disorder and intellectual disability. Journal of Autism and 
Developmental Disorders, 45(9), 2674-90. https://doi.org/10.1007/s10803-015-2434-5
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* Smith, M., Ayres, K., Mechling, L., & Smith, K. (2013). Comparison of the effects of video modeling with 
narration vs. video modeling on the functional skill acquisition of adolescents with autism. Education 
and Training in Autism and Developmental Disabilities, 48(2), 164-178.

Smith, K. A., Shepley, S. B., Alexander, J. L., Davis, A., & Ayres, K. M. (2015). Self-instruction using mobile 
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* Spriggs, A. D., Knight, V., & Sherrow, L. (2015). Talking picture schedules: Embedding video models into 
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Developmental Disorders, 45(12), 3846-61. https://doi.org/10.1007/s10803-014-2315-3
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YOUNG ADULTS (19-22 YEARS):

* Allen, K. D., Wallace, D. P., Greene, D. J., Bowen, S. L., & Burke, R. V. (2010). Community-based vocational 
instruction using videotaped modeling for young adults with autism spectrum disorders performing in air-
inflated mascots. Focus on Autism and Other Developmental Disabilities, 25(3), 186-192. 
https://doi.org/10.1177/1088357610377318

Cullen, J. M., Alber-Morgan, S. R., Simmons-Reed, E. A., & Izzo, M. V. (2017). Effects of self-directed video 
prompting using iPads on the vocational task completion of young adults with intellectual and 
developmental disabilities. Journal of Vocational Rehabilitation, 46(3), 361-375. 
https://doi.org/10.3233/JVR-170873

Kellems, R. O., Frandsen, K., Hansen, B., Gabrielsen, T., Clarke, B., Simons, K., & Clements, K. (2016). Teaching 
multi-step math skills to adults with disabilities via video prompting. Research in Developmental 
Disabilities, 58, 31-44. https://doi.org/10.1016/j.ridd.2016.08.013

Mason, R. A., Rispoli, M., Ganz, J. B., Boles, M. B., & Orr, K. (2012). Effects of video modeling on 
communicative social skills of college students with Asperger syndrome. Developmental 
Neurorehabilitation, 15(6), 425-34. https://doi.org/10.3109/17518423.2012.704530

Mechling, L. C., & Ayres, K. M. (2012). A comparative study: completion of fine motor office related tasks by 
high school students with autism using video models on large and small screen sizes. Journal of 
Autism and Developmental Disorders, 42(11), 2364-73. https://doi.org/10.1007/s10803-012-1484-1

* Mechling, L. C., Ayres, K. M., Foster, A. L., & Bryant, K. J. (2013). Comparing the effects of commercially 
available and custom-made video prompting for teaching cooking skills to high school students with 
autism. Remedial and Special Education, 34(6), 371-383. https://doi.org/10.1177/0741932513494856

* Mechling, L. C., Ayres, K. M., Foster, A. L., & Bryant, K. J. (2015). Evaluation of generalized performance 
across materials when using video technology by students with autism spectrum disorder and 
moderate intellectual disability. Focus on Autism and Other Developmental Disabilities, 30(4), 208-221. 
https://doi.org/10.1177/1088357614528795

O'Handley, R. D., & Allen, K. D. (2017). An evaluation of the production effects of video self-modeling. 
Research in Developmental Disabilities, 71, 35-41. https://doi.org/10.1016/j.ridd.2017.09.012

* Spriggs, A. D., Knight, V., & Sherrow, L. (2015). Talking picture schedules: Embedding video models into 
visual activity schedules to increase independence for students with ASD. Journal of Autism and 
Developmental Disorders, 45(12), 3846-61. https://doi.org/10.1007/s10803-014-2315-3

* Yakubova, G., Hughes, E. M., & Hornberger, E. (2015). Video-based intervention in teaching fraction 
problem-solving to students with autism spectrum disorder. Journal of Autism and Developmental 
Disorders, 45(9), 2865-75. https://doi.org/10.1007/s10803-015-2449-y

Notes: * denotes the study has participants in at least two age ranges
 Bold denotes new studies since 2011 (2012 till 2017)
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VIDEO MODELING TYPES

• Basic Video Modeling – The most common type of video 
modeling, where a model (peer or adult) is recorded 
correctly performing the target behavior or skill. The video 
is played before each teaching situation, and the learner is 
prompted to perform the behavior after watching.

• Video Self-Modeling – The learner on the spectrum is the 
primary model in the video. This method is used to:

• Show the learner how well they perform a skill. 
• Demonstrate how the skill or behavior should be 

done (with possible editing for clarity). 
• Identify positive and negative aspects of how the 

learner uses the skill or behavior. 

• Point-of-View Video Modeling – A video is recorded from 
the learner’s perspective, showing how the behavior or skill 
would look as if they were performing it themselves. This 
method helps the learner understand and internalize the 
steps from their own vantage point.

• Video Prompting – Used to teach a sequence of skills by 
breaking them into smaller steps. Each step is recorded 
separately, and the video is stopped or paused at each 
step to allow the learner to perform the specific action 
before continuing. This process is repeated until the 
learner successfully completes the entire skill.
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1.

2.

3.

4.

5.

6.

7.

TASK ANALYSIS WORKSHEET

Learner’s Name:        Date/Time:     
Observer(s):              
Target Goal/Behavior/Skill:            
Directions: Use this template to create a task analysis for the learner. Add clipart, icons, pictures, 
or concrete objects.
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REINFORCER SAMPLING & CHECKLIST

Learner’s Name:        Date/Time:     
Observer(s):              
Target Goal/Behavior/Skill:            
Directions: Use this worksheet and checklist to identify and select reinforcers/rewards based on 
the learner’s preferred items, interests, and activities for Positive Reinforcement and Token 
Economy.

CONDUCT A REINFORCER SAMPLING:
1. Sit in front of the learner and hold up two items. Ask the learner to “Pick one.”
2. Wait 10 seconds for the learner to indicate selection in manner that is appropriate for the 

learner (e.g., verbalization, pointing, using an augmentative communication device).
3. Place the selected object in a container for learner’s selection and non-selected item in the 

not selected container.
4. Repeat steps 1 through 3 until half of the objects presented are selected. 

Item 1 Selected? Item 2 Selected?

Yes     No Yes     No

Yes     No Yes     No

Yes     No Yes     No

Yes     No Yes     No

Yes     No Yes     No

Yes     No Yes     No

Yes     No Yes     No

LIST SELECTED REINFORCERS:
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LIST POTENTIAL REINFORCERS:     

1. What natural reinforcers could be used?

2. What activities, objects, and/or foods does the learner select 
independently?

3. What phrases or gestures seem to produce a pleasant response 
from the learner?

4. What does the learner say they would like to work for (if 
appropriate)?

5. What reinforcers were identified by parents/family members 
and/or team members as being successful in the past?

6. Does the learner require additional adaptations/ 
modifications/supports? Such as visual supports or a 
communication device?

7. Have reinforcers/rewards for the learner been identified based 
on the learner’s interests/preferred items and/or activities?

8. Are additional materials and/or resources for using Functional 
Behavior Assessment ready and available?

AGE APPROPRIATE?

Yes     No

Yes     No

Yes     No

Yes     No

Yes     No

Yes     No

Yes     No

Yes     No
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FOODS FOR SNACKS/MEALTIME ROUTINES:     
 Cheese 

 Chicken Nuggets

 Chips 

 French Fries 

 Fruit 

 Goldfish 

 Ice Cream

 Pizza

 Pretzels

 Other:

 Other:

 Other:

GAMES FOR PLAY/RECESS ROUTINES:     
 Burrito games with a 

blanket 

 Chase

 Pat-a-Cake 

 Peek-a-Boo

 Tickles 

 Other:

 Other:

 Other:

 Other:

TOYS FOR PLAY/RECESS ROUTINES:     
 Books 

 Cars/Trains/Trucks

 Computer

 Doll house 

 Legos

 Noisy toys 

 Phones

 Puzzles

 Remote controlled toys

 Other:

 Other:

 Other:

SPECIAL INTERESTS FOR ACTIVITIES/ROUTINES:     
 Book Character:

 Book:

 Cars, Trains, Trucks 

 Computers/Technology

 Dinosaurs 

 Letters 

 Movie Character: 

 Movie:  

 Music

 Numbers 

 Real-Life Person: 

 TV Show Character: 

 TV Show:  

 Video Game: 

 Other:

 Other:

 Other:

 Other:
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WRITTEN CUES SCRIPTS

Learner’s Name:        Date/Time:     
Observer(s):              
Target Goal/Behavior/Skill:            
Directions: Use this sheet to write a video modeling script.
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PLANNING CHECKLIST

Learner’s Name:        Date/Time:     
Observer(s):              
Target Skill/Goal/Behavior:           
Directions: Complete this checklist to determine which type of Video Modeling to use with the 
learner on the spectrum as well as if VM is ready to be implemented.

ASSESS THE LEARNER’S CURRENT ABILITIES: 

 Imitate others: Is the learner able to imitate others when a model is provided? 

Sustain attention:  Can the learner sustain attention long enough to observe the modeled 
behavior?

Prerequisite skills: Does the learner have needed prerequisite skills/abilities?

If you DID NOT check off any of these questions, Video Modeling MIGHT NOT be helpful to 
use with the learner.

SELECT VIDEO MODELING PROCEDURE:
Basic

Point-of-View

Self-modeling

Video prompting

IDENTIFY EQUIPMENT & CREATE VIDEO: 

Select and prepare the model:

Arrange the environment

Record:

Edit:

Upload:
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PLANNING: 

Has the target goal/behavior/skill been identified?

Has baseline data and/or a functional behavior assessment been collected through direct 
observation of the learner?

 Is the target goal/behavior/skill measurable and observable? Does it clearly state what the 
target goal/behavior/skill is, when it will occur, and how team members/observers will know 
it has been mastered?

 Is Video Modeling appropriate for the learner’s target goal/behavior/skill?

Has a task analysis of the target goal/behavior/skill been identified?

Has video equipment been selected?

Has the selected video equipment been introduced to the learner?

Does the learner require additional adaptations/modifications/supports? Such as a 
communication device?

Have reinforcers/rewards for the learner been identified based on the learner’s 
interests/preferred items and/or activities?

Have team members been identified and trained?

Are additional materials and/or resources for using Video Modeling ready and available?
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DATA COLLECTION: EVENT SAMPLING

Learner’s Name:        Date/Time:     
Observer(s):              
Target Goal/Behavior/Skill:            
Directions: Collect data on the frequency of the learner demonstrating the target 
goal/behavior/skill to determine if the learner is making progress.

Date Tally Total 
Tally Notes
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TROUBLESHOOTING GUIDE

Learner is not making progress
• Show the video model again before asking the learner to demonstrate the targeted skill.
• Determine if there is too much time between watching the video model and performing the 

task. If significant lag occurs, the learner may not remember what they have observed.

Learner does not want watch or sit through the entire video
• Sit with the learner or include peers when viewing the VM. It might be beneficial to exaggerate 

the learner’s performance (e.g., “WOW!! Look at who is in the video!” “That is GREAT! Let’s 
watch it again to see what they are doing!”). Positive reinforcement is important to keep 
learners motivated.

• Provide positive reinforcement while watching the video to gain and/or keep the learner’s 
attention. For example, verbal reinforcers like “You are doing a great job watching the video!”

The video model does not focus the learner on the target behavior 
• The video might be too complex.
• The learner might not have the skills (e.g., imitation, learn by observation) needed to benefit 

from video modeling.
• The video might not provide enough stimuli to keep the learner focused.
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MONITORING PROGRESS CHECKLIST

Learner’s Name:        Date/Time:     
Observer(s):              
Target Skill/Goal/Behavior:           
Directions: Complete this checklist to determine if the learner is making progress with using 
Video Modeling. 

MONITORING PROGRESS: 

 Is the target skill or behavior well defined?

 Is the skill or behavior measurable and observable?

Has data been collected and analyzed?

 Is the skill or behavior too difficult for the learner?

Was Video Modeling used with fidelity?

Are there too many/few reinforcers?

Are all team members using Video Modeling in a consistent manner?

 Is Video Modeling occurring at a sufficient level to maintain the behavior or target skill?

ANECDOTAL NOTES:
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STEP-BY-STEP GUIDE

This step-by-step practice guide outlines how to plan for, 
use, and monitor Video Modeling.

BEFORE YOU BEGIN…
Each of the following points is important to address so that 
you can be sure Video Modeling is likely to address the 
target goal/behavior/skill of your learner on the spectrum.

HAVE YOU FOUND OUT MORE INFORMATION ABOUT…?
 Identifying the interfering behavior…?
 Collecting baseline data through direct observation…?
 Establishing a target goal or outcome that clearly states 

when the behavior will occur, what the target goal or 
outcome is, and how team members and/or observers 
will know when the skill is mastered…?

If the answer to any of the above questions is ‘No,’ review 
the process of how to select an appropriate EBP 
(https://afirm.fpg.unc.edu/selecting-EBP).

For more information about Video Modeling, please visit 
https://afirm.fpg.unc.edu/ .

STEP 1: PLANNING FOR VM
The planning step details the initial steps and considerations 
involved to prepare for using Video Modeling with a learner 
on the spectrum.

1. Assess learner’s current abilities 
In order to learn from a model, a learner must be able to: 

• Imitate others’ behaviors,   
• Perform some of the component skills that make 

up the target skill, and  
• Sustain attention long enough to watch the video 

model perform the target skill. 
2. Choose the type of VM to use

Often there will be more than one type of video modeling 
that will fit your student learning needs. Be sure you 
understand the four basic types, what is required of the 
learner and the instructor, and what outcome you plan for 
the student to achieve so that you can choose the best VM 
type for the situation.

Keep in mind that 
the two Video 

Modeling 
procedures are:

• Basic video 
modeling

• Self modeling
• Point-of-view 
• Video 

prompting

While each 
procedure is 
different, the 

practice guide is 
applicable to all.  

When unique 
features are tied to 

a specific 
procedure, we will 

identify them 
through examples 

or cautions.
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3. Simplify the task into smaller skills, if needed
Consider breaking down a skill or task that is too large into smaller pieces or sub-tasks. You 
may want to complete a task analysis of the larger skill and model each part separately using 
video prompting.
• Note: For more information on task analysis, please visit the Task Analysis (TA) module.

4. Select reinforcers to pair with the target skill or behavior 
A reinforcement assessment can be helpful in allowing the learner (of any age) to select those 
items that are most motivating and reinforcing.
• Note: For more information on identifying reinforcers, please visit the Reinforcement (R) 

module. 
Use the Reinforcer Sampling & Checklist to help you identify reinforcers. 

5. Choose the video equipment
There are three specific equipment functions that may be needed in order to use video 
modeling as an effective intervention. These include:
1) equipment to Record the behavior or skill, 
2) software to Edit the video once it is recorded (if necessary), and 
3) a device for the learner to View the video model.

6. Create the model and record the video
• Identify and prepare the model
• Arrange the environment for recording the video
• Record the video
• Edit the video
• Transfer the video to a viewing device 

7. Introduce the viewing equipment to the learner, as needed
With some young children or students unfamiliar with watching videos, you will need to 
introduce the viewing equipment and give them a chance to manipulate and watch a video.

8. Train team members to implement the VM with fidelity
It is important to train these individuals in how to use the intervention with fidelity, much as 
you have learned to do. You can ask these individuals to review the Step-by-Step Guide and 
the Implementation Checklist. Remember that if not used with fidelity, the intervention may 
be less effective, and the student may become confused.
Complete the Planning Checklist before using the procedure.

STEP 2: USING VM
This step details the process of implementing Video Modeling with a learner on the spectrum.

1. Arrange the environment for the video modeling intervention 
The location for viewing the video should be as free of distractions as possible, with 
appropriate (non-glaring) lighting, and where the student can sit or stand comfortably to view 
at eye level. The materials needed for demonstrating the skill following the video modeling 
session should be set up and ready.

https://afirm.fpg.unc.edu/


VMVideo Modeling
For more information, please visit: https://afirm.fpg.unc.edu/ 

VM
Cox, A., & AFIRM Team, 2025 Update

Page 27 of 38

2. Choose a time to show the video to the learner
The video should be shown just prior to the student demonstrating the targeted skill. 
Incorporate the video of the task into the student’s routine or schedule. 

3. Show the video
Many students on the spectrum will watch the video without any difficulty; however, some 
may need additional prompting and reinforcement to attend to the entire video. Initially, the 
adult may have to sit and watch the video with the student.

4. Prompt the learner to perform the skill or behavior
After the student watches the video, the student demonstrates the behavior or skill.

5. Reinforce performance of all or part of the skill or behavior
Initially, reinforcement should be given every time the learner performs the behavior or target 
skill. As the learner uses the skill or behavior more consistently the reinforcement can be 
thinned to an intermittent reinforcement schedule.

6. Provide error correction, if needed 
This procedure can be used if a learner continues to make mistakes with certain parts of the 
target behavior or skill. Only the particular scene where the mistake occurs is played for the 
learner to re-watch and practice. For example, if a learner correctly performs all the steps in 
washing their hands, except drying them once they are washed, then the section of the video 
that shows the model drying their hands would be the only piece shown.

7. Fade the video model 
By delaying the start of the video or ending it before it is over, less of the video is shown. 
When the amount of the video is gradually decreased, the learner sees less of the video 
modeling. This procedure is maintained if the learner continues to use the target behavior 
successfully.

STEP 3: MONITORING VM
The following step details how to monitor the use of Video Modeling with a learner on the 
spectrum and how to determine next steps based on the data.

1. Collect and analyze data 
By collecting data on target behaviors and skills, team members are able to determine if the 
learner is making progress. 
Use the Data Collection: Event Sampling to collect data. 
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2. Determine next steps based on learner progress
Collecting data will help team members decide about the effectiveness of using Video 
Modeling and whether the learner on the spectrum is making progress. If a learner is making 
progress based upon data collected, team members should continue to use the selected 
strategies.

If team members determine that the learner is not making progress, consider the following:
• Have team members received VM training or is additional training needed?
• Is the target goal/behavior/skill well defined?
• Is the target goal/behavior/skill measurable and observable?
• Is the skill too difficult and needs to be broken down into smaller steps (Task 

Analysis)? 
• Does the learner have the needed prerequisite skills for video modeling? 
• Has enough time been devoted to using Video Modeling (frequency, intensity, and/or 

duration)?
• Is the target goal/behavior/skill being targeted before appropriate routines and 

activities?
• Is VM appropriate or a ‘good fit’ for the target behavior?
• Does the learner need additional supports?
• Are the selected reinforcers intrinsically motivating for the learner?
• Was video modeling used with fidelity? (Use the Video Modeling Implementation 

Checklist to determine fidelity.) 

If these issues have been addressed and the learner on the spectrum continues not to show 
progress, consider selecting a different evidence-based practice to use with the learner on 
the spectrum.
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IMPLEMENTATION CHECKLIST

BEFORE YOU START, HAVE YOU…?
 Identifying the target goal/behavior/skill…?
 Collecting baseline data through direct observation…?
 Establishing a target goal or outcome that clearly states when the behavior will occur, what 

the target goal or outcome is, and how team members and/or observers will know when the 
skill is mastered…?

If the answer to any of the above questions is ‘No,’ review the process of how to select an 
appropriate EBP (https://afirm.fpg.unc.edu/selecting-EBP).

Observation: 1 2 3 4 5

Date:

Observer’s Initials:

STEP 1: PLANNING

1.1 Assess learner’s current abilities 

1.2 Determine Video Modeling procedure 

1.3 Simplify the task into smaller tasks, if needed

1.4 Select reinforcers to pair with the target skill or behavior

1.5 Choose the video equipment

1.6
Identify and prepare the model, Arrange the environment for 
recording the video, Record the video, Edit the video, and 
Transfer the video to a viewing device

1.7 Introduce the viewing equipment to the learner, as needed

1.8 Train team members to implement the VM with fidelity

STEP 2: USING

2.1 Arrange the environment for the video modeling intervention

2.2 Choose a time to show the video to the learner

2.3 Show the video (as often as needed)

2.4 Prompt the learner to perform the skill or behavior

2.5 Reinforce performance of all or part of the skill or behavior

2.6 Correct errors (if needed)

2.7 Fade the video model 

STEP 3: MONITORING

3.1 Collect data on target behaviors

3.2 Determine next steps based on learner progress
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TIP SHEET FOR PROFESSIONALS

VIDEO MODELING …
• Is a focused evidence-based practice for children and 

youth on the spectrum from 0-22 years old that can be 
implemented in multiple settings.

• Involves the learner on the spectrum viewing the video 
model of the target behavior before demonstrating the 
target behavior.

WHY USE WITH LEARNERS ON THE SPECTRUM?
• Learners on the spectrum often struggle with acquiring 

new target skills or behaviors.  
• Video Modeling increases the ability of learners to 

perform the new skill/behavior and supports the 
generalization and maintenance of the skill/behavior.   

• VM is a popular and effective EBP. 

INSTRUCTIONAL OUTCOMES:
The evidence-base for Video Modeling supports its use to 
address the following outcomes, according to age range, in 
the table below:

TIPS:
• Before using Video 

Modeling, make sure the 
learner can imitate others’ 
behaviors and sustain 
attention long enough to 
watch the video model 
perform the target skill.    

• Prepare the model and the 
learner before using VM. 

• Select equipment that is 
easy to use and available. 

• Make certain that others 
know how to use VM with 
fidelity to increase 
generalization. 
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0-2 Yes Yes Yes

3-5 Yes Yes Yes Yes Yes Yes Yes Yes Yes

6-11 Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes

12-14 Yes Yes Yes Yes Yes Yes Yes Yes

15-18 Yes Yes Yes Yes Yes Yes Yes

19-22 Yes Yes Yes Yes Yes
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STEPS FOR IMPLEMENTING:
1. PLAN

• Determine if learner has needed skills
• Choose the type of VM to use to address the 

behavior/skill
• Simplify the task into smaller skills, if needed
• Select reinforcers to pair with the target skill or 

behavior
• Choose the video equipment
• Create the model and record the video
• Introduce the viewing equipment to the learner, as 

needed
• Train team members to implement the VM with 

fidelity

2. USE
• Arrange the environment for the video modeling 

intervention 
• Choose a time to show the video to the learner
• Show the video (as often as needed)
• Prompt the learner to perform the skill or behavior
• Reinforce performance of all or part of the skill or 

behavior
• Correct errors (if needed)
• Fade the video model

3. MONITOR
• Collect and analyze data on target behaviors
• Determine next steps based on learner progress

Assess learner’s current abilities 
STEP 2

Video Modeling
VM

This sheet was designed as 
a supplemental resource 

to provide basic 
information about Video 

Modeling for professionals 
working with learners on 

the spectrum.

For more information 
about this selected 

evidence-based practice, 
please visit 

https://afirm.fpg.unc.edu/.

https://afirm.fpg.unc.edu/


VMVideo Modeling
For more information, please visit: https://afirm.fpg.unc.edu/ 

VM
Cox, A., & AFIRM Team, 2025 Update

Page 32 of 38

PARENT’S GUIDE

WHAT IS VM?
• Video Modeling is a focused evidence-based practice for 

children and youth on the spectrum from 0-22 years old.
• A model (i.e., peer or adult) is recorded demonstrating a 

desired behavior which is later viewed by the learner on 
the spectrum prior to the learner attempting to replicate 
what was demonstrated by the video model.

WHY USE THIS VM WITH MY CHILD?
• Learners on the spectrum often struggle with acquiring 

new target skills or behaviors
• Using a video model to view new skills has previously 

been successful in helping learners on the spectrum 
acquire or improve a range of skills and has been found 
to be highly motivating

• Video modeling provides a visual demonstration of an 
appropriate skill for the learner on the spectrum to 
replicate and increases the likelihood that they will learn.

WHAT ACTIVITIES CAN I DO AT HOME?
• Make a list of common activities you would like your child 

to do on a daily basis (such as brushing teeth, putting on 
shoes, saying “hello”). Choose three activities from the list 
to begin video modeling for your child. 

• When your child performs an activity successfully, be sure 
to praise your child. It might also be helpful to provide 
time with a favorite toy or activity when completing an 
activity. 

Video Modeling
VM

This parent introduction to 
VM was designed as a 

supplemental resource to 
help answer questions about 

Video Modeling.

To find out more about how 
this VM is being used with 
your child, please talk with:

  

For more information about 
this selected evidence-based 

practice, please visit 
https://afirm.fpg.unc.edu/.
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ADDITIONAL RESOURCES

APPS:
Icon Developer Name Available Pricing

Model Me Kids, LLC Model Me Going 
Places 2 iPad Free

Model Me Kids, LLC Autism Emotion iPad Free

BOOKS:

Buggey, T. (2009). Seeing is believing: Video self-modeling for people with autism and other 
developmental disabilities. Woodbine House.

Dittoe, C., & Bridgman, H. (2017). Show me!: A teacher’s guide to video modeling. Aapc Publishing.
Lockwood, S. (2018). Video modeling: Visual-based strategies proven to help people on the autism 

spectrum. Future Horizons.
Noland, B., & Murray, S. (2012). Video modeling for young children with autism spectrum disorders. 

Jessica Kingsley Publishers.
Sigafoos, J., O’Reilly, M., & de la Cruz, B. (2007). How to use video modeling and video prompting 

(Pro-ed series on autism spectrum disorders). Pro ed.

WEBSITES:

Merrill, A., & Risch, J. (2014). Implementation and Effectiveness of Using Video Self-Modeling with 
Students with ASD. The Reporter, 19(6). https://www.iidc.indiana.edu/pages/video-self-
modeling
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CEC STANDARDS
INITIAL PRACTICE-BASED STANDARDS FOR EARLY INTERVENTIONISTS/EARLY 
CHILDHOOD (0-5 YEARS; CEC, 2020)
Standard 6: Using Responsive and Reciprocal Interactions, Interventions, and Instruction
6.3 Engage in ongoing planning and use flexible and embedded instructional and environmental 

arrangements and appropriate materials to support the use of interactions, interventions, 
and instruction addressing developmental and academic content domains, which are 
adapted to meet the needs of each and every child and their family.

6.6 Use responsive interactions, interventions, and instruction with sufficient intensity and types 
of support across activities, routines, and environments to promote child learning and 
development and facilitate access, participation, and engagement in natural environments 
and inclusive settings.

6.7 Plan for, adapt, and improve approaches to interactions, interventions, and instruction 
based on multiple sources of data across a range of natural environments and inclusive 
settings.

INITIAL PRACTICE-BASED STANDARDS FOR (GRADES K-12; CEC, 2020):

Standard 5: Supporting Learning Using Effective Instruction
5.1 Use findings from multiple assessments, including student self-assessment, which are 

responsive to cultural and linguistic diversity and specialized as needed, to identify what 
students know and are able to do. They then interpret the assessment data to 
appropriately plan and guide instruction to meet rigorous academic and non-academic 
content and goals for each individual. 

5.2 Use effective strategies to promote active student engagement, increase student motivation, 
increase opportunities to respond, and enhance self‐regulation of student learning. 

5.3 Use explicit, systematic instruction to teach content, strategies, and skills to make clear what 
a learner needs to do or think about while learning. 

5.6 Plan and deliver specialized, individualized instruction that is used to meet the learning 
needs of each individual. 

ADVANCED PRACTICE-BASED STANDARDS (CEC, 2012):

Standard 3: Programs, Services, and Outcomes
3.1 Design and implement evaluation activities to improve programs, supports, and services for 

individuals with exceptionalities.
3.2 Use understanding of cultural, social, and economic diversity and individual learner 

differences to inform the development and improvement of programs, supports, and 
services for individuals with exceptionalities. 

3.3 Apply knowledge of theories, evidence-based practices, and relevant laws to advocate for 
programs, supports, and services for individuals with exceptionalities.
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GLOSSARY

Basic video modeling - a video model of a model (peer, adult) other than the target learner 
performing the target behavior

Baseline - information gathered from multiple sources to better understand the target 
behavior, before using an intervention or practice.

Baseline data - data collected on current performance level prior to implementation of 
intervention.

Controlling prompt - ensures the learner performs the target skill/behavior correctly.

Cue - signals the learner to perform the skill.

Discrete task - a task that requires a single response and is of a relatively short duration.

Duration data - records how long a learner engages in a particular behavior or skill.

Event sampling - collects frequency data at every instance the behavior occurs.

Frequency data - used to measure how often the learner on the spectrum engages in the target 
skill or behavior.

Generalization - when the target skill or behavior continues to occur when the intervention 
ends, in multiple settings, and with multiple individuals (e.g., peers, teachers, parents).

Individualized Intervention - an intervention that is planned and implemented in a way 
specific to the learner receiving the intervention.

Interfering behavior - is a behavior that interferes with the learner’s ability to learn.

Peer - classmate of learner on the spectrum.

Performance criteria - allow team members to monitor progress and adjust strategies as the 
learner gains mastery of the target skill/behavior.

Point-of-view video modeling - a video model of the learner performing the target behavior 
from their perspective

Positive reinforcement - refers to the presentation of a reinforcer after a learner uses a target 
skill/behavior, therefore encouraging him/her to perform that behavior again.

Prompt - any help provided that will assist the learner in using specific skills. Prompts can be 
verbal, gestural, or physical.

Reinforcement - feedback that increases the use of a strategy or target behavior/skill. 
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Reinforcer sampling - helps to identify activities and materials that are motivating to learner 
with autism. Also known as a preference assessment.

Reinforcers - increase the likelihood that the target skill/behavior will be used again in the 
future.

Response interval - the amount of time the learner has to respond.

Script - Provide prompts for use of a strategy or target behavior/skill.

Target behavior - the behavior or skill that is the focus of the intervention. Behavior may need 
to be increased or decreased.

Task Analysis (TA) - a process in which an activity or behavior is divided into small, 
manageable steps in order to assess and teach the skill. Other practices, such as 
reinforcement, video modeling, or time delay, are often used to facilitate acquisition of the 
smaller steps. 

Team members - includes the parents, other primary caregivers, IEP/IFSP team members, 
teachers, therapists, early intervention providers, and other professionals involved in providing 
services for the learner on the spectrum.

Video model - the created video that the learner views to learn a target behavior

Video Modeling (VM) - A video-recorded demonstration of the targeted behavior or skill 
shown to the learner to assist learning in or engaging in a desired behavior or skill. 

Video prompting - a video model used to teach the sequence of steps of a target behavior, 
pausing the video model at each step to allow the learner to perform the specific step

Video self-modeling - a video model of the target learner performing the target behavior

Visual Supports (VS)  - a visual display that supports the learner engaging in a desired 
behavior or skills independent of additional prompts.
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